Picturing the Past:  Quick Start Guide for Teachers
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Assignments should move from checking student comprehension of primary and secondary sources to directing student attention to discrepancies and overlap in sources.  From there, the teacher asks students to do more explicit analytical work.  However, the variations on the assignment below can be done out of sequence.

This strategy is not effective without teacher debriefing of sources.  The debriefing can be a class discussion about different aspects of a historical time period or event, but it can also take the form of a quiz in which students match the sources to other knowledge from class.  This assignment also allows history teachers to give thoughtful and detailed feedback to ELD and Special Ed coordinators about student reading comprehension.  The essential component of this assignment that should be included in any debriefing is leading students to “think like a historian” and to come to a conclusion about what can be accurately known about this event or time period.

	Goal
	Implementation Notes for Teachers

	Activate affective domain when assigning documents.

Check for reading comprehension.

Identify students with limited historical background on the topic.

Circulate to help ELLs and Special Education students with reading issues access sources with one-to-one teacher interaction.
	Collect at least 4 text sources that are fairly short.  They can be primary or secondary sources.

Remind the students that they are to use their imagination to picture the past; in other words, to create imagery out of the words.  If students resist drawing the images they get from the reading, they must describe the image and why it sticks with them.  Each box should be labeled with the source that the student read when imagining the picture in the box.

Have a whole class conversation about which source gives the “best” picture of the past.  The discussion should include student questions about what makes a “best” picture and, ideally, an argument over which source best captures the past.  Student comprehension questions will come up at this time as well.

	Activate affective domain when reading documents.

Check for comprehension of documents.

Expose students to documents over time.

Introduce analysis of documents (comparative).
	Collect at least 4 text sources that complement a lesson.  They can be primary or secondary sources.  An ideal use would be documents to start or end the day at least 4 times over the course of a unit.

Remind the students that they are to use their imagination to picture the past; in other words, to create imagery out of the words.  If students resist drawing the images they get from the reading, they must describe the image and why it sticks with them.  Each box should be labeled with the source that the student read when imagining the picture in the box.

Ask the students how many of them noticed… (show of hands).  Then solicit questions.  Each time you use a document in class, have 2 or 3 talking points you are interested in covering; allow students to bring up additional ones.  These talking points should not be a rehash of something else; the document should add something new or challenge in some way student expectations.  The debriefing does not have to take long if the teacher wants to keep the assignment as a warm up activity.

At the end of the unit, ask students to complete the reflection question on the back of the chart.  The answer should be a complete paragraph, with details from all four documents, even though the students will not have the documents in front of them as they write the paragraph.

	Activate both cognitive and affective domains when reading documents.

Compare documents: method of delivery of information

Compare documents:  effectiveness and accuracy of documents

Identify students who can already think well historically

Model historical thinking for students
	Collect at least 2 sources about the same event.  A good contrast is a video and text  The sources should have some discrepancies between each other for maximum impact.

Each box should be labeled with the source that the student read when imagining the past.  For this activity, students will be writing reflections on each source in the box next to their pictures.

Video source:  Which picture/scene in the video had the most impact (either affectively or cognitively)?  Capture that scene and label the parts of your picture that were most powerful for you.  In the box next to your video source, analyze the techniques used by the filmmaker to capture your attention.  Put a STAR next to the one(s) that match most closely your drawing.

Debriefing:  Ask students which filmmaking techniques they starred and discuss whether the class sees a trend.  Take a quick show-of-hands poll to see if students were all drawn to the same scene.  What did the filmmaker do to emphasize that particular scene?  Make sure students have listed ALL the ways filmmakers dramatize history.  Are some of these techniques misleading?

Text source:  Picture a scene in the text that had the most impact on you as a reader.  Label the parts of your picture that were important to you.  In the box next to your text source, list the discrepancies between the text you read and the video we saw in class.  Put a STAR next to any discrepancy that matches the picture you drew for the first source and the picture you drew for the second.  What do you think accounts for those discrepancies?  

Debriefing:  Focus class discussion on the discrepancies and students’ reasoning for why the discrepancies exist.  Is one source better than the other?  Is one source more accurate than the other?  What else would you need to know to resolve the discrepancies?

	Review content information in context by looking independently at documents

Identify important aspects of the documents (affective or cognitive)

Compare documents to previously learned knowledge; adjust picture of the past based on discrepancies between the two
	Create packets of documents (like Jackdaw kits); include different kinds of media as well as different events in these primary source document kits.  Students peruse packets of documents in pairs.

As students look at documents, they must decide what kind of title or label to give each one.  After labeling it in the chart, they must draw a picture to capture the essence or most memorable part of the document.  This works well in pairs because kids can help each other decode language; it minimizes the resources the teacher needs; and the pair can check each other’s reactions affectively to documents.

After students have worked independently for 25-35 minutes, or have looked at 3 or 4 documents, stop the entire class and discuss different types of media:  which conveys affective information best?  (letters or photos); which conveys an idea of daily life best?  Which document was hardest to understand?  Which was funniest? (etc.)

Discuss as a class:  What did we learn that was new?  What did we previously learn that has to be revised?  What questions do you have about these sources?  How would we answer those questions?


Where to get documents for classroom use:

Gilder-Lehrman Institute

http://www.gilderlehrman.org/collection/treasures.html

Stanford History Ed Group

http://sheg.stanford.edu

World Digital Library:  

http://www.wdl.org/en

Library of Congress:   

http://www.loc.gov/teachers/

National Archives (US)

http://www.archives.gov/education/

National Archives (UK)

http://www.nationalarchives.gov.uk/education/default.htm
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