Dialogue Journals Data TIIP Grant (2010-2011)

Fall 2010 semester trends:

Dialogue journals were modeled in class and given as homework assignments.  The teacher noted on the reflection side of the dialogue journal which level(s) of Bloom’s taxonomy the student’s reflection seemed to match best.

The ideal result would be an increase in the number and percent of students completing dialogue journal homework; an increase in the number of reflections on each dialogue journal homework; and fewer students reflecting at the lower ends of Bloom’s taxonomy (K and C), while more students reflect at the higher ends of Bloom’s taxonomy.

This table gives a summary of student responses for Fall 2010.  Periods 1 and 4 are freshman taking a humanities-based class; Periods 5 and 6 are taking the required World History grade 10 class (college-prep).

	PERIOD
	Assignment#
	Value
	Dialogue Journal Scores
	Total Number
	Avg # Reflect
	% of class

	
	
	
	K
	C
	Ap
	An
	S
	E
	Resp
	Stud
	
	responding

	6
	1
	percent
	38%
	43%
	7%
	7%
	3%
	3%
	72
	25
	2.88
	96%

	
	
	number
	27
	31
	5
	5
	2
	2
	
	
	
	

	6
	2
	percent
	27%
	43%
	3%
	18%
	5%
	4%
	128
	20
	6.4
	77%

	
	
	number
	34
	55
	4
	23
	7
	5
	
	
	
	

	5
	1
	percent
	42%
	31%
	18%
	8%
	1%
	0%
	105
	20
	5.25
	74%

	
	
	number
	44
	13
	19
	8
	1
	0
	
	
	
	

	5
	2
	percent
	25%
	33%
	15%
	18%
	6%
	3%
	175
	32
	5.47
	84%

	
	
	number
	44
	57
	26
	31
	11
	6
	
	
	
	

	5
	3
	percent
	12%
	35%
	5%
	23%
	15%
	10%
	82
	15
	5.47
	56%

	
	
	number
	10
	29
	4
	19
	12
	8
	
	
	
	

	1
	1
	percent
	29%
	35%
	0%
	19%
	1%
	16%
	100
	21
	4.76
	84%

	
	
	number
	29
	35
	0
	19
	1
	16
	
	
	
	

	1
	2
	percent
	65%
	20%
	0%
	15%
	0%
	0%
	51
	16
	3.19
	64%

	
	
	number
	33
	10
	0
	8
	0
	0
	
	
	
	

	1
	3
	percent
	17%
	43%
	2%
	17%
	1%
	20%
	146
	21
	7.3
	84%

	
	
	number
	25
	63
	3
	25
	1
	29
	
	
	
	

	4
	1
	percent
	27%
	55%
	1%
	13%
	0%
	4%
	105
	28
	3.75
	85%

	
	
	number
	28
	58
	1
	14
	0
	4
	
	
	
	

	4
	2
	percent
	22%
	40%
	1%
	16%
	1%
	20%
	143
	29
	4.93
	97%

	
	
	number
	31
	57
	2
	23
	2
	28
	
	
	
	


General Observations:  The number of reflections per student does increase over time.  Generally, the number of students evaluating and analyzing information they have read increases over time, although the number applying and synthesizing information does not show a clear increase over time.  Although the number of reflections per student increases, the percent of reflections that can be characterized as knowledge- or comprehension-level on Bloom’s taxonomy decreases over time.  Freshmen (periods 1 and 4) were more likely to turn in homework or class work as a dialogue journal than sophomores (periods 5 and 6) 

Observations of Dialogue Journal Technique over Multiple Years:  Students who had experience with dialogue journals in their freshman seminar class were less likely to turn in dialogue journal homework assignments the following year (as sophomores in world history) than 10th grade students using the technique for the first time.  However, on average this veteran group gave a higher number of reflections on each dialogue journal they completed, and were disproportionately likely to write reflections in the mid- to high-levels of Bloom’s taxonomy compared to their peers.  The table below is for this cohort of students.

	Assignment#
	Value
	Dialogue Journal Scores
	Total Number
	Avg # Reflect
	% of cohort

	
	
	K
	C
	Ap
	An
	S
	E
	Resp
	Stud
	
	responding

	1
	percent
	43%
	35%
	12%
	10%
	0%
	0%
	72
	12
	6
	71%

	
	number
	31
	25
	9
	7
	0
	0
	
	
	
	

	2
	percent
	21%
	42%
	13%
	17%
	3%
	4%
	71
	10
	7.1
	59%

	
	number
	15
	30
	9
	12
	2
	3
	
	
	
	

	3
	percent
	21%
	36%
	1%
	18%
	17%
	7%
	67
	10
	6.7
	59%

	
	number
	14
	24
	1
	12
	11
	5
	
	
	
	


Correlations between dialogue journals and historical thinking/writing tasks:  Preliminary data shows that English learners may benefit from this strategy:  5 of 10 ELLs analyzing documents for their 2nd DBQ essay showed some evidence of historical thinking when asked to annotate these documents “as if you are doing a dialogue journal.”  In that same classroom there were 18 EO students; of the 18, six showed some evidence of historical thinking when analyzing documents for the DBQ essay.  Of those 6 students, 5 were students who had used the dialogue journal technique as freshmen with their teacher.  [Period 5 data; not included here.]

On a test that asked students to write from the perspective of someone experiencing a key event during WWII, only 4 of 10 ELLs earned grades in the A-B range; there were no C grades; and the rest were in the D-F range.  Therefore, the close reading of documents did not lead these students to improved writing under time pressure.  

On that same test, only 4 of 18 EO students had D or F grades; the majority of the students had A or B grades (only 2 had C grades).  In fact, 6 of the EO students earned extra credit on the test for writing more than they needed to earn a perfect score.  [Period 5 data; not included here]  This performance is significantly improved over last year’s EO sophomores on the same exam.

