School Information (1 page or 500 words max)

Geographical, social, cultural, educational and economic community base:
Located high on a hilltop in Los Angeles, Woodrow Wilson High School (WHS) overlooks downtown Los Angeles on one side and the San Gabriel Valley on the other. The school serves the Northeast Los Angeles communities of El Sereno and City Terrace. WHS is one of six comprehensive high schools in Local District 5. El Sereno’s population consists of 46,837 residents, primarily of Hispanic descent (81%), but also includes Asian (12%), Caucasian (5%) and African-American (2%). Forty-two percent of the community was born outside of the United States, and twelve immigrated within the last 15 years. The median family income is $36,674 and the estimated median home value in 2006 was $502,000 to $294,400 today. The community is relatively young, with 37% of the population under the age of 21. Fifty percent of the adults over 25 have less than a high school education. Forty percent of children under 17 live in poverty. Like many communities in the city of Los Angeles, El Sereno has a noticeable presence of gang activity.

Grade levels/school configuration

WHS is a four-year high school serving grades nine through twelve operating as eight Small Learning Communities (SLC). Each SLC is named for its focus: Environmental and Urban Studies, Health Sciences, Performing Arts, Visual Arts, Mules Business Academy, Agents of Change and two Magnet Schools (Administration of Law and Justice and Police Academy). Since the 2008-2009 school year, the bell schedule changed from a traditional six-period day to a block schedule to allow for SLC common planning time, thematic electives, and a weekly Family Advocacy System.

SLC descriptions

Each SLC has its own contiguous space and functions with relative autonomy. The average enrollment for each SLC is 335. Each SLC was created with equity and access for all students in mind. Ninety percent of the students who completed enrollment requests were placed in their first choice. Students were distributed equally based on CST performance, special education status, gender, gifted, etc. The magnets have existed for over fifteen years. The enrollment for the Law Magnet is 230 and 135 for the Police Academy. Besides the school-wide mission and vision statements, each SLC has its own mission and vision statements specific to their thematic emphasis. Regardless of funding or personnel issues that may come, SLCs and small schools need thematic instruction to endure as an important vision for the school and district.

Rationale and Purpose (1 page or 500 words max)

Wilson’s structure of thematic Small Learning Communities (SLC) supports the personalization of student learning. Our project seeks to find how we, as lead teachers and district instructional mentor, might enhance the integration of thematic knowledge into content areas as called for in our Single Plan for Student Achievement and 2010 accreditation action plan. Our project focuses on three goals: 1) build capacity for effective collaboration, 2) deepen our knowledge of thematic instruction, Specially Designed Academic Instruction in English (SDAIE), and Response to Instruction and Intervention (RTI2), and 3) develop authentic technology experiences for students and teachers. 
Wilson is a place where collaboration is emerging as a norm for lesson design, student accountability, and SLC issues. As leads, we create and guide professional development and want to be as efficacious and skillful as possible to provide relevant, job-embedded experiences. As lead teachers, we find few district resources for thematic development. Instructional guides exist, but don’t reference SLC themes. Visual Arts students may wish to Finally, read Always Running through the lens of how art influences Luis Rodriguez’s work while Agents Of Change may focus on the social and cultural foundations of his childhood in east LA. Finally, our 47-acre campus poses many challenges in terms of technology resources. We have outdated school-issued computers that hardly keep up with the speed of today’s Internet possibilities. We seek to engage more progressive uses of technology for collaboration and in the classroom.
Our collaboration promotes a new model of learning-oriented leadership as posited by Ellie Drago-Severson (2004, 2009). Her model is based on four pillar practices: teaming, providing adults with leadership roles, engaging in collegial inquiry, mentoring. She describes collegial inquiry as a way to engage in collaborative reflective practice: 

[C]ollegial inquiry. . . .is a dialogue that takes place between two or more people—it is not done alone. It is however, a kind of reflective practice in that it involves purposefully examining and reflecting on one’s assumptions, beliefs, values, and commitments and convictions as part of the learning, teaching, and leadership process (p. 154).

Three of our four team members belong to a team of SLC lead teachers who support each other through reflective questioning, problem solving, and brainstorming. Our other member is in a district-level role and is an expert in RTI2 and SDAIE teaching strategies and in collaborative structures and protocols. Our plan includes reading and writing workshops for ourselves to create a Professional Learning Community that reflects and applies current research about tiered intervention, SDAIE, peer coaching, and thematic instruction. To promote the learning of others, our project will culminate with the publication of a guidebook we will present at conferences within our state and district. 
Project Plan (3 pages or 1500 words max)

Collegial inquiry provides the foundation for our proposal. The activities within our plan promote self-directness, group development, and sustainability. Each activity provides us with time to focus on our desire to foster collaboration and promote diversity of thinking for learners at Wilson. We believe that by knowing how to facilitate productive meetings, we can increase creativity and innovation through collegial inquiry. Our work will help us as teachers because we will be learning how to better facilitate groups, thus expanding our knowledge for collaboration within and beyond our classrooms. 

The foundation for our proposal addresses a systematic need for common language and skills around effective meetings and collaborative structures. How might we engage in the difficult conversation of transitioning traditional content instruction to include thematic questions? How might that plan include targeted intervention (with the three-tiered Pyramid Response to Intervention model)? Also, how do we create sustainability? The Summer Leadership Institute for Adaptive Schools provides a structured, research-based environment to begin learning how to address these courageous conversations. It also includes modeling and guided practice for problem solving, inquiry, and planning. One of our members, Mylene, has attended before and felt simultaneously renewed as an educator and frustrated with the fact that she attended alone. The intention of the Institute is to bring collaborative groups together to clarify core values through group development. To further our group growth, Mylene will also attend a Trainers’ Symposium so that she can enhance her Cognitive CoachingSM skills, so she may guide our meetings by helping us focus on purpose, process, and group development.
The largest portion of our proposal provides a strengthening of core instruction through thematic development within the Small Learning Communities (SLC). There is one comprehensive conference that will help us meet this goal. In researching the various themes, the Association of Career and Technical Education (ACTE) conference provides a multitude of resources for topics such as visual and performing arts, environment, public service and social justice. We discovered this conference that could allow each of us to investigate personalized SLC needs in a uniform setting. ACTE brings a relevant component to the thematic structure of the SLC work by combining a career-ready mindset with education. How might we better provide students with relevant topics within their areas of academic interest? Our mindset is to learn as a team by supporting where we are as individuals. We have completed International Baccalaureate level 1 & 2 trainings in our respective content areas (Language A, Humanities, Art, Technology) and have been practicing the development of thematic units with our SLCs. We have been skillful at creating units and realize the need to focus on the English Language Learners who most often lack academic language. From the district level, Mylene has provided our school with three sessions of Specially Designed Academic Instruction in English (SDAIE) regarding its four critical features of connections, comprehensibility, content, and interaction. We will intentionally incorporate SDAIE by choice to support our ELL. 
To support our technology goals, we investigated the Computer Using Educators (CUE) conference. CUE allows each of us to expand our technology knowledge at differentiated levels and immediately transfer the resources obtained to our school sites for teacher and student access. The iPads would allow us to deepen our access to thematic resources, share our lessons with each other and students, and provide a virtual platform for every component of our proposal. Even though Tracey is a media expert, Mylene knows Instructional Technology, Samira teaches digital art, and Mariela is a PowerPoint master, we know we are barely scratching the surface for exponential student learning. The technology options at our school are dire at best, with three functioning labs for 2,600 students. Wireless accesses in the far reaches of our 47-acre campus are spotty. With the iPad and data plan, each of us will deepen our technology usage as we craft our guidebook, read e-books for content related to our inquiry, and create presentations to share the uses of the iPad interfaces and applications. In our classrooms we can maintain virtual storage for ourselves and our students, access progress monitoring, and provide real time video streaming for our lessons. These are only a handful of the possibilities.

The third, and most exciting, component of our proposal brings our learning back to the school, the local district, and at professional conferences. We will create a handbook called Core Instruction through Thematic Inquiry (CITI) with our units, samples of student work, and progress monitoring data for CAHSEE. The students’ progress will be maintained on our district’s free Core K-12 assessment website. With progress monitoring, we will be able to use and create standards-based formative assessments towards CAHSEE benchmarks. As part of the local district’s RTI2 team, Mylene will be able to train the team on the implementation and monitoring with a Problem-Solving Protocol. We will also present our findings at our school, district-sponsored trainings and create a district-based salary point course. We also plan to submit presentation proposals to the California Association of Teachers of English (CATE) and California Council for the Social Studies (CCSS) to further share the outcomes of our learning.

These three components provide substantial learning for us, which will transfer to our roles as teachers and instructional leaders. With our training, we can better guide our SLC with a pathway of learning through strategic questioning. What types of planning and assessments might the teachers in the Environmental and Urban Studies SLC engage in core instruction through an environmentally conscious structure? Or how might the Agents of Change SLC envision its units to be intentional about social justice? What thoughts might the Visual Arts SLC have to incorporate artistic perspective? These important conversations could soon overshadow the doldrums of master scheduling and classroom assignments because the focus would be on a larger mission for student-focused critical thinking. The result may not be tangible at first because trust building takes time. Uncovering deep rooted values about education may be uncomfortable, yet perspective and understanding may help align the SLC members with the needs of their students. 

We will apply tiered instruction by focusing on quality core instruction using the International Baccalaureate lesson template and incorporating the four critical features of SDAIE. At the end of two years, we will have qualitative data in the form of a teacher handbook with our narratives for the development, achievement (based on student work samples) and reflection of each thematic lesson. We will also collect quantitative data in the form of our English Language Learners’ (ELL) pass rates on the CAHSEE. The data for our school, local district, and district shows an alarming 3:1 pass rate for redesignated students as opposed to non-resdesignated ELL. Our mindful planning and teaching of SDAIE will focus on increased academic language and language objectives. 

Additionally, our proposal directly impacts our growth in each of the California Standards for the Teaching Profession. The following table delineates our standards-based proposal:

	California Standards for the Teaching Profession
	Component within our proposal

	Engaging and Supporting All Students in Learning
	By investigating thematic connections for lessons, we are seeking academic links for the students’ personal interests. 

	Creating and Maintaining Effective Learning Environments for All Students
	Thematic connections can provide relevant learning experiences, especially for English Learners.

	Understanding and Organizing Subject Matter for Student Learning
	We can improve our curriculum maps with thematic infusions per SLC.

	Planning Instruction and Designing Learning Experiences for All Students
	With a thematic framework, we will have short and long term goals for ELL students to succeed on the CAHSEE.

	Assessing Student Learning
	Formative and summative assessments using on-line progress monitoring (Core K-12 Assessment, free for LAUSD educators), will provide data-driven decision making.

	Developing as a Professional Educator
	Our Professional Development plan provides us with opportunities within and beyond our school. Our plan addresses reflection, communication, collaboration, and responsibility (individual, group, and fiscal). We assessed the gaps within our district and created an efficacious plan to increase our craftsmanship as educators.


Imagine a core group of educators who listen deeply to colleagues, implement norms and common language for effective meetings, and strive to continually grow in collegial inquiry. That group can be us, when given the financial resources available through this grant opportunity. Albert Einstein said, “a hundred times every day I remind myself that my inner and outer life depend on the labors of other [people], living and dead, and that I must exert myself in order to give in the same measure as I have received and am still receiving.” Our group would be humbled to implement our proposal to use the research of those before us to build upon our present capacity for the development of future groups.

Project Calendar (2 pages or 1000 words max)

	Project Time Markers
	Date(s)
	Topic
	Reason
	Accountability for Learning
	Place

	Summer 2011
	
	
	
	
	

	
	July 23-28, 2011
	Developing & Facilitating Collaborative Groups (Adaptive Schools)
	Shape foundation for two years of collaboration within team and with Small Learning Communities (SLC)
	Imbed learning into agendas during Common Planning Time and monitor data for processes
	Tahoe, CA

	
	August (and ongoing - two sessions each year)
	Purchase e-texts (or hard copies) for our Reading and Writing Workshop

1) Cognitive Coaching ($50)

2) Pyramid Response to Instruction and Intervention ($30 each)

3) Action Research ($20 each)

4) Academic Language for English Language Learners and Struggling Readers: How to Help Students Succeed Across Content Areas ($25)
	Begin preparing and reviewing texts for ongoing book studies to create a guidebook for core instruction and intervention through SLC themes.
	Create schedule and outcomes
	Rotate between team member’s homes

	Fall 2011
	
	
	
	
	

	
	September 19-21, 2011
	Adaptive Schools & Cognitive Coachingsm Trainers Symposium
	Deepen knowledge as an Adaptive Schools & Cognitive Coachingsm trainer through research opportunities

**Mylene only
	Continue to practice the work of Adaptive Schools & Cognitive Coachingsm and teaching skills to stakeholders
	Denver, CO

	
	TBD 
	Reading and Writing Workshop #1
	Begin reading and writing 
	Presentation to SLCs during Common Planning Time, practice with site-based coaches
	Rotate between team member’s homes/

Wilson

	
	Every two weeks
	Data-driven dialogue using student samples and Core K-12
	Review formative assessments from Core K-12
	Data charts
	Wilson/LD5

	
	October
	Initial presentation of thematic guidebook to SLCs
	To solicit input and feedback 
	Agendas and feedback forms
	Wilson

	
	November 17-19, 2011
	Association of Career & Technical Education Annual Conference 
	Learn about practical connections between school and work, through SLC theme; increase technology awareness
	Present learning to faculty and begin networking to form partnerships
	St. Louis, MO

	
	TBD
	Reading and Writing Workshop #2
	Continue reading and writing
	Provide drafts to SLC for review
	Rotate at our houses

	Spring 2012
	
	
	
	
	

	
	March 15-17, 2012
	Computer Using Educators 
	Learn relevant technology applications
	Presentations to students and colleagues in Common Planning Time
	Palm Springs, CA

	
	Every two weeks
	Data driven dialogue using student samples and Core K-12
	Review formative assessments from Core K-12
	Data charts
	Wilson/LD5

	
	TBD
	Reading and Writing Workshop #3
	Continue reading, revising units and student work
	Presentation to SLCs during Common Planning Time with SLC, with district representation
	Rotate at our homes/

Wilson

	Summer 2012
	
	
	
	
	

	
	June-August, 2012
	Individually-selected thematic professional development trainings
	Deepen knowledge of thematic content in our SLCs
	Presentations to SLCs, development of thematic core-subject curriculum
	Various – each of us will identify appropriate (and free or subsidized) professional development opportunities (i.e., MOCA CAS, Generation Earth/TreePeople, etc.)

	Fall 2012
	
	
	
	
	

	
	Ongoing
	Online Polarity Management
	Reinforce balance of content needs and thematic importance within the SLC
	Completion of course and inservice to SLC
	Various

	
	Every two weeks
	Data driven dialogue using student samples and Core K-12
	Review formative assessments from Core K-12
	Data charts
	Wilson/LD5

	
	TBD
	Reading and Writing Workshop #4
	Review 3rd text and begin 4th text, Revising and publishing guidebook 
	Provide drafts to SLC for review
	Rotate at our houses

	
	November
	Presentation of revised units
	To solicit input and feedback 
	Agendas and feedback forms
	Wilson

	Spring 2013
	
	
	
	
	

	
	Ongoing
	Presentations at various conferences
	Disseminate work and knowledge from collegial inquiry
	Conference programs, evaluations, publications 
	Various

	
	Every two weeks
	Data driven dialogue using student samples and Core K-12
	Review formative assessments from Core K-12
	Data charts
	Wilson/LD5

	Summer 2013
	
	
	
	
	

	
	TBD
	Reading and Writing Workshop #5
	Reviewing 4th text, revising and publishing guidebook 
	Provide drafts to SLC for review, with district representation
	Rotate at our houses

	
	
	CATE or CCSS
	Present at conference
	Share findings from project
	TBD

	
	August 2013 
	Published guides 
	To provide hard and digital copies of our publications
	Presentations to SLCs, local district
	Wilson/LD5


Expected Outcomes (1-2 pages or 1000 words max)

We will maintain binders and electronic copies of our learning on USB keys and electronic storage (Edmodo). We will create a timeline and include artifacts (like agendas, student work, Cornell Notes of minutes for meetings and trainings) along the way. The district had a Small Learning Communities office that closed due to budget cuts and nothing has surfaced in its stead to help teachers do the challenging work of thematic-based SLC instruction. 

Wilson began an accelerated 4x4 block schedule in the 2008-2009 school year and has since settled on a similar 8-period block on a semester schedule. This schedule allows for intervention within the school day through “double-dosing,” credit recovery for students and common planning time for teachers. The following chart entitled, “Norm Day Comparison Chart” shows the percentage of students per grade level. Our school has had more freshmen and sophomores than juniors and seniors. We are improving in reducing the gap between underclass and upper class students. Students are staying in school and earning additional credits to advance to the next grade level and towards graduation in four years.

Norm Day Comparison Chart
	Grade Level 
	Desired target percentage of students per grade level 
	Percentage of students by grade level, 2008-2009 
	Percentage of students by grade level, 2009-2010 
	Percentage change toward desired target percentage 

	9 
	25% 
	35.5% 
	31.7% 
	3.8% 

	10 
	25% 
	26.8% 
	25.7% 
	1.1% 

	11 
	25% 
	19.7% 
	23.7% 
	4% 

	12 
	25% 
	18% 
	18.9% 
	.9% 


The SLC structure has provided increased personalization and counselors have been working diligently with students to address graduation requirements. One of the benchmarks of our work with thematic clarity in the SLC might be an even greater increase in the percentage of student who remain in school and graduate as seniors. The closer we get to the “box” with equal students at each grade level, the more that we show that students feel connected to their school and want to graduate. Our graduation rate has also increased in the past year to support the notion that more students are completing their studies at Wilson.





07-08        08-09           Change




55%
    56.7%          +1.7%


We will also focus primarily on CAHSEE pass rates and the need for intentionality for our English Language Learners (ELL). For the past five years, re-designated ELLs passed the CAHSEE at three times the percentage of ELL students (example, 94% RFEP passed, and 32% of ELL did not pass). Since accessing academic language has been a consistent struggle for our ELL students, we hypothesize that the intentional use of SDAIE will helps us provide increased academic language development opportunities for our students.

The data will inform our work and quantify the informal conversations and observations that we have had over the past year. We will offer the survey and data to our instructional leaders in the local district and district. We also strive to publish our work in a professional guidebook and wiki. We will also apply to present at educational conferences.


Once the grant ends, our journey continues. With the tools we seek to create, we will have a guidebook for future SLC lead teachers, frameworks for SLC thematic development, and a growing body of colleagues who engage in collegial inquiry. Our work continues when we remember to engage others in reflective practice, student-based decision making, and trust building. We are adult learners who will continue to seek new learning and research for student achievement. Margaret Wheatley writes,

Most people I meet want to develop more harmonious and satisfying relationship- in their organizations, communities, and personal lives. But we may not realize that this desire can only be satisfied by partnering with new and strange allies—curiosity and disturbance (p. 1).

With this grant, we will have the finances to engage in collegial inquiry that will disturb the SLC framework with the creation of tangible resources for adult and student learners. Let our curiosity provide initial guideposts for future thematic instruction at the secondary level.

______________________________________________________________________________
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Team Background (1-1 ½ pages or 750 words max)

We are a close-knit group of educators with Mylene as the glue. She worked with us as new teachers and we have all remained as teachers at Wilson through her attention to us as professionals and friends. While the average for teacher retention is three years, all of us remain as committed to teaching as ever. From 2007-2010, we have worked together as leaders of the SLC reform at Wilson. We are an organized, thoughtful, and dedicated group who has collaboratively endured the hardships of transitioning Wilson through different bell schedules, contiguous space, and professional development. We have struggled with difficult conversations about thematic electives, thematic infusion in core content, personalization, and group facilitation. We strive for greater instructional focus during weekly Common Planning Time sessions. Even with the burden of being labeled Public School Choice 3.0, we continue to fight for thematic connections for students to expand their learning beyond test-taking. Moreover, each of us will monitor our grant with our meticulous record keeping and positive energy.
Tracey Calhoun, our team leader, has been teaching for six years, all of which she has spent at Wilson High School. She holds a Masters degree in Education from UCLA and a clear single subject credential in English. She has been a key member of her school’s leadership team and traveled with a team of teachers and administrators to New York City and Miami to take part in small schools study tours in preparation for forming small learning communities at Wilson. She is lead teacher for the Environmental and Urban Studies SLC. Tracey has participated in numerous professional development opportunities, including training in polarity management and developmental assets. She has attended the Pedagogy and Theatre of the Oppressed national conference, the Skirball Cultural Center’s Teaching the World Through Film workshop, and Facing History and Ourselves’ Holocaust and Human Behavior seminar.
Mariela Andrade has been teaching for four years for LAUSD. She has her Master of Arts in Teaching in Social Sciences from the University of Southern California. She earned a double major for her Bachelor’s degrees from UCSD in History and Ethnic Studies. She participated in trainings with the Latin American Institute at UCLA, Skirball Cultural Center and four years of AVID summer training.
Samira Dabiri has been teaching for eight years. She has been at Wilson High School for the past five years and worked for Glendale Preparatory Academy for 3 years. She holds a teaching credential in Art and a Master’s degree in Art Education. She is part of MOCA’s CAS program for High School art teachers. She has also participated in the “Creativity in the Classroom” training sponsored by the Inner City Arts Foundation and has attended teacher workshops at the Getty Museum and LACMA (Los Angeles County Museum of Art).
Mylene Keipp has been teaching for seventeen years for LAUSD. She has taught at Jefferson High School, Los Angeles High School, and Wilson High School. She participated in Foundational and Advanced Trainings for Cognitive Coachingsm and attended multiple cohorts for Adaptive Schools training. She has seen the transformative power of skillful coaching and facilitation. She holds a teaching credential for English and Computer Applications. She has attended and presented at nationwide literacy and technology conferences. She is also a National Board Certified Teacher for English as a New Language. She recently earned her Tier 1 administrative credential. Although Mylene is not a classroom teacher, she is a member and glue for our team because she is a teacher leader. She models instructional strategies, engages faculty in deep conversations, and assesses our growth with reflective conversations. Additionally, as an RTI2  Expert at the district, she is a vital link to the foundations and supports for tiered intervention and data-driven dialogue. She supports our growth as facilitators and ensures the fidelity of our work as instructional leaders.
