MYP unit planner
	Unit title
	Symbolic Self-Portraits 

	Teacher(s)
	Samira Dabiri

	Subject and grade level
	Painting 1B/9-12

	Time frame and duration
	2nd semester/15 class periods


Stage 1: Integrate significant concept, area of interaction and unit question
	Area of interaction focus
Which area of interaction will be our focus?
Why have we chosen this?
	
	Significant concept(s)

What are the big ideas? What do we want our students to retain for years into the future?

	Health & Social Education.  We chose this because we want students to become more aware of their own values and motivations and to translate these aspects into their work.

	
	The big idea is for students to experience a philosophical exploration of self-identity and an awareness of multicultural approaches to self-portraiture.



	MYP unit question

	How do I see myself and how do I want others to see me?


	Assessment

What task(s) will allow students the opportunity to respond to the unit question?

What will constitute acceptable evidence of understanding? How will students show what they have understood?

	Students will begin the unit with a quick write writing prompt to the unit question.  Responses will be shared orally.  Additional tasks will include a PowerPoint presentation on multicultural portraits throughout history, with a written response that allows students to think about how artists use self-portraits to reveal aspects of their identity.  The culminating task will be for students to create an original self-portrait that reflects their own values and cultural identity.
The students written responses 

	Which specific MYP objectives will be addressed during this unit?

	This unit will address the MYP objectives of application and personal engagement.


	Which MYP assessment criteria will be used?

	This unit will use all 4 assessment criterion: Criterion B and Criterion D.



Stage 2: Backward planning: from the assessment to the learning activities through inquiry
	Content
What knowledge and/or skills (from the course overview) are going to be used to enable the student to respond to the unit question?

What (if any) state, provincial, district, or local standards/skills are to be addressed? How can they be unpacked to develop the significant concept(s) for stage 1?

	Students will learn:
· Facial Proportions and Feature Placement in Portrait Drawing.
· To create a range of skin tones by mixing colours.
· To use light and shadow with tones to create 3-D representations.

· Use of various brushstroke techniques to create texture.

· How to research visual references for symbolic representation of culture.

We will primarily be addressing Standard 1.0 Artistic Perception, Standards 2.0 Creative Expression and 2.1 Solve a visual arts problem using the elements of art and the principles of design, Standard 3.0 Historical and Cultural context, and Standard 4.0 Aesthetic Valuing.

	Approaches to learning
How will this unit contribute to the overall development of subject-specific and general approaches to learning skills?

	The approaches to learning skills reinforced in this unit plan are to Connect Ideas by making connections and to Think by generating ideas.  We also want students to Reflect by being self-aware of their creative process.

	Learning experiences

How will students know what is expected of them? Will they see examples, rubrics, or templates?

How will students acquire the knowledge and practise the skills required? How will they practise applying these?

Do the students have enough prior knowledge? How will we know?

	Teaching strategies
How will we use formative assessment to give students feedback during the unit?

What different teaching methodologies will we employ?

How are we differentiating teaching and learning for all? How have we made provision for those learning in a language other than their mother tongue? How have we considered those with special educational needs?

	Students will be provided with a criteria-based rubric and student samples of created work.
Students will have multiple opportunities to practice the technical skills and to engage in writing, talking, and listening activities focused around the unit question.

Based upon their previous learning within the overall curriculum, students should have enough prior knowledge to be successful within this unit.  We will determine their prior knowledge through informal assessments throughout the unit.
	Students will be formatively assessed on the various technical exercises leading up to the culminating project using a criteria-based on rubric.  
We will use direct instruction, teacher modelling, guided practice and self-directed learning.

We will be using various and strategies to target all learning modalities.  For our E.L.L. students, we will employ SDAIE strategies such as “word walls” to support vocabulary development.  For our students with special needs, we will provide additional guided practice along with peer support to meet their needs.  We will also modify and adapt the instruction as needed.  For our advanced students, we will provide them with supplemental techniques that are more advanced in skill level.

	Resources

What resources are available to us?

How will our classroom environment, local environment and/or the community be used to facilitate students’ experiences during the unit?

	Technological resources such as LCD projector, laptop, and internet will be available.  We will also use art books, magazines, and publications as supplemental resources for this unit.
Our classroom environment will support individual and group reflection on the unit question and theme of cultural identity.  



Ongoing reflections and evaluation
	In keeping an ongoing record, consider the following questions. There are further stimulus questions at the end of the “Planning for teaching and learning” section of MYP: From principles into practice.
Students and teachers

What did we find compelling? Were our disciplinary knowledge/skills challenged in any way?
What inquiries arose during the learning? What, if any, extension activities arose?
How did we reflect—both on the unit and on our own learning?

Which attributes of the learner profile were encouraged through this unit? What opportunities were there for student-initiated action?

Possible connections 

How successful was the collaboration with other teachers within my subject group and from other subject groups?

What interdisciplinary understandings were or could be forged through collaboration with other subjects?

Assessment

Were students able to demonstrate their learning?

How did the assessment tasks allow students to demonstrate the learning objectives identified for this unit? How did I make sure students were invited to achieve at all levels of the criteria descriptors?

Are we prepared for the next stage?

Data collection 

How did we decide on the data to collect? Was it useful?

	Students & Teachers: We found that students identified visual symbols that represented both their cultural and personal sense of identity.  It was also compelling to observe the different choices that students made in their work.  We were challenged to differentiate the instruction to meet a range of learning needs and skill levels.
During the learning, we observed some students had less background and/or experiences about their cultural heritage and needed to take additional steps to research more information. We asked students to speak to various family members as an extension activity to gain more information to include in their project.
We reflected both on our unit and our own learning by sharing our experiences and analyzing our process. We also looked at and reviewed student work samples to reflect on each stage of the unit.  

The attributes of the learner profile encouraged in this unit are Thinkers, Risk-Takers, and Reflective.  Students had the opportunity to research into their own cultural background and determine which information was relevant to their own interests and experiences.
Possible Connections:
The collaboration between teachers in our subject group was informative and productive.  We did not collaborate with teachers from other subject groups for this unit.

An interdisciplinary collaboration with social studies could help to further the historical and cultural component and collaboration with English could guide the writing process to include poetry about the culminating self-portrait project.  
Assessment: 
Students were able to demonstrate their learning through both the technical and conceptual skills applied in the culminating project.  

We used the Criterion B: Application and Criterion D: Personal Engagement assessment criteria to assess the culminating project.  These assessment tasks allowed students to demonstrate the learning objectives identified in this unit by focusing on their artistic process, communicating their artistic intentions, and becoming self-motivated learners.  We ensured that all students were aware of the criteria descriptors prior to the culminating project and we provided periodic work in progress individual evaluations with students to determine what level they were currently at and what they needed to move up to the next level.
We feel that we are ready for the next stage in that students’ can translate the learned skills and concepts from this project into future course work.

Data Collection: We decided to include students’ written responses and their work in progress as our primary data.  We found that it was useful to read students’ writing and review their work in progress to determine what we needed to re-teach or emphasize throughout the course of the unit.
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