Part 3-Case Studies
As a member of the Academy of Fine Arts (AFA) SLC at Wilson High School, our collective goal is to embed the visual and performing arts theme within all classes.  Tying this theme into both our elective courses as well as our core classes allows students with a passion for the arts to understand the connections between art and everyday life.  For example, to understand color theory, students would need an understanding of how our eyes perceive color and how light rays can be either absorbed or reflected by a specific object.  In an AFA science class, this would be a potential way to integrate the theme while still focusing on content specific knowledge/concepts.  Additionally, English classes provide multiple opportunities to include the performing arts.  Reading aloud from a text can be performed as a scene, potentially allowing students to become more engaged in the process and better comprehend and retain the material.  From both my research and from my experience at the CTE conference, I have found that thematic instruction allows teachers to connect students’ interests with real life career opportunities, while still integrating the essential content specific knowledge, concepts and standards.  
Thematic Instruction to Promote Career Pathways within Academies/ Small Learning Communities
For the past few years, I have concurrently taught school-wide elective art classes and specialized thematic elective courses designed specifically for students in the Fine Arts Academy.  All SLC/Academies have their own specific thematic elective that are intended to further emphasize the theme of the academy, such as Constitutional Law for the Law Magnet or  Latin American studies for the Agents of Change SLC.  These thematic electives are also an ideal opportunity to incorporate a Career Pathway through thoughtful and relevant lesson planning.  While all of my art classes focus on teaching the concept, techniques, and skills needed for the course, my thematic elective course ties in to specific careers for visual artists.  For example, we cover lessons and activities that include the role of an art historian, a graphic designer, an art critic, etc.  This allows this specific group of students to practice art as professionals do and how this can be transitioned into future experiences/opportunities.  For the specific unit represented in this section, students were asked to take on the role of a graphic designer hired to re-design the artwork for a preexisting book/novel.  Students were able to select a book of their choice that they had previously read and were familiar with.  After having worked with the elements of art and the principles of design in previous units, they were asked to use their prior knowledge and skills to complete the culminating task for this unit.
The following lesson is a Book Cover Re-Design lesson used within my thematic elective course.
MYP unit planner

	Unit title
	Book Cover Re-Design 

	Teacher(s)
	Samira Dabiri

	Subject and grade level
	Art Production B/11-12

	Time frame and duration
	2nd semester/10 class periods


Stage 1: Integrate significant concept, area of interaction and unit question
	Area of interaction focus
Which area of interaction will be our focus?
Why have we chosen this?
	
	Significant concept(s)

What are the big ideas? What do we want our students to retain for years into the future?

	Health & Social Education.  I chose this because I want students to become more aware of how art and design are part of our everyday social experience.

	
	The big idea is for students to experience how art can translate to specific career pathway



	MYP unit question

	How Do I Re-Create a Pre-Existing Design?


	Assessment

What task(s) will allow students the opportunity to respond to the unit question?

What will constitute acceptable evidence of understanding? How will students show what they have understood?

	Students will begin the unit with a quick write writing prompt to the unit question.  Responses will be shared orally.  Additional tasks will include a PowerPoint presentation on multicultural portraits throughout history, with a written response that allows students to think about how artists use self-portraits to reveal aspects of their identity.  The culminating task will be for students to create an original self-portrait that reflects their own values and cultural identity.

The students’ written responses, concept sketches, in-progress reviews, and guided practice throughout the unit will help to determine students’ understanding.

	Which specific MYP objectives will be addressed during this unit?

	This unit will address the MYP objectives of application and personal engagement.



	Which MYP assessment criteria will be used?

	This unit will use the following assessment criterion: Criterion B and Criterion D.




Stage 2: Backward planning: from the assessment to the learning activities through inquiry

	Content
What knowledge and/or skills (from the course overview) are going to be used to enable the student to respond to the unit question?

What (if any) state, provincial, district, or local standards/skills are to be addressed? How can they be unpacked to develop the significant concept(s) for stage 1?

	Students will learn:

· Principles of Design & Elements of Art
We will primarily be addressing Standard 1.0 Artistic Perception, Standards 2.0 Creative Expression and 2.1 Solve a visual arts problem using the elements of art and the principles of design, Standard 3.0 Historical and Cultural context, and Standard 4.0 Aesthetic Valuing.

	Approaches to learning
How will this unit contribute to the overall development of subject-specific and general approaches to learning skills?

	The approaches to learning skills reinforced in this unit plan are to Connect Ideas by making connections and to Think by generating ideas.  We also want students to Reflect by being self-aware of their creative process.

	Learning experiences

How will students know what is expected of them? Will they see examples, rubrics, or templates?

How will students acquire the knowledge and practise the skills required? How will they practise applying these?

Do the students have enough prior knowledge? How will we know?

	Teaching strategies
How will we use formative assessment to give students feedback during the unit?

What different teaching methodologies will we employ?

How are we differentiating teaching and learning for all? How have we made provision for those learning in a language other than their mother tongue? How have we considered those with special educational needs?

	Students will be provided with a criteria-based rubric and student samples of created work.

Students will have multiple opportunities to practice the technical skills and to engage in writing, talking, and listening activities focused around the unit question.

Based upon their previous learning within the overall curriculum, students should have enough prior knowledge to be successful within this unit.  I will determine their prior knowledge through informal assessments throughout the unit.
	Students will be formatively assessed on the various technical exercises leading up to the culminating project using a criteria-based on rubric.  

We will use direct instruction, teacher modelling, guided practice and self-directed learning.

We will be using various and strategies to target all learning modalities.  For our E.L.L. students, we will employ SDAIE strategies such as “word walls” to support vocabulary development.  For our students with special needs, we will provide additional guided practice along with peer support to meet their needs.  We will also modify and adapt the instruction as needed.  For our advanced students, we will provide them with supplemental techniques that are more advanced in skill level.

	Resources

What resources are available to us?

How will our classroom environment, local environment and/or the community be used to facilitate students’ experiences during the unit?

	Technological resources such as LCD projector, laptop, and internet will be available.  I will also use art books, magazines, and publications as supplemental resources for this unit.

The classroom environment will support individual and group reflection on the unit question and theme.



Ongoing reflections and evaluation
	In keeping an ongoing record, consider the following questions. There are further stimulus questions at the end of the “Planning for teaching and learning” section of MYP: From principles into practice.
Students and teachers

What did we find compelling? Were our disciplinary knowledge/skills challenged in any way?

What inquiries arose during the learning? What, if any, extension activities arose?

How did we reflect—both on the unit and on our own learning?

Which attributes of the learner profile were encouraged through this unit? What opportunities were there for student-initiated action?

Possible connections 

How successful was the collaboration with other teachers within my subject group and from other subject groups?

What interdisciplinary understandings were or could be forged through collaboration with other subjects?

Assessment

Were students able to demonstrate their learning?

How did the assessment tasks allow students to demonstrate the learning objectives identified for this unit? How did I make sure students were invited to achieve at all levels of the criteria descriptors?

Are we prepared for the next stage?

Data collection 

How did we decide on the data to collect? Was it useful?

	Students & Teachers: I found that students identified were able to connect use of theme and mood/tone to their use of design (colour, line, etc).  It was also compelling to observe the different choices that students made in their work.  I was challenged to differentiate the instruction to meet a range of learning needs and skill levels.

During the learning, I observed some students had less background and/or experiences with lettering/font choices and needed to take additional steps to practice drawing letters. 
I reflected on both the unit and learning by sharing my experiences and analyzing my process. I also looked at and reviewed student work samples to reflect on each stage of the unit.  

The attributes of the learner profile encouraged in this unit are Thinkers, Risk-Takers, and Reflective.  Students had the opportunity to research professional graphic design work and determine which information was relevant to their own design.
Possible Connections:
An interdisciplinary collaboration with a Language A teacher could help strengthen students’ understanding of theme, mood, and tone to better translate these elements visually.
Assessment: 

Students were able to demonstrate their learning through both the technical and conceptual skills applied in the culminating project.  

I used the Criterion B: Application and Criterion D: Personal Engagement assessment criteria to assess the culminating project.  These assessment tasks allowed students to demonstrate the learning objectives identified in this unit by focusing on their artistic process, communicating their artistic intentions, and becoming self-motivated learners.  I ensured that all students were aware of the criteria descriptors prior to the culminating project and we provided periodic work in progress individual evaluations with students to determine what level they were currently at and what they needed to move up to the next level.

I feel that we are ready for the next stage in that students’ can translate the learned skills and concepts from this project into future course work.

Data Collection: I decided to include students’ written responses and their work in progress as my primary data.  I found that it was useful to read students’ writing and review their work in progress to determine what I needed to re-teach or emphasize throughout the course of the unit.




Suggestions for Application of Thematic Career-Pathway teaching in other content areas:
Using the career-pathway focus in the core classes can be done by creating assignments or projects that address a real job task that is authentic to a specific career, a task that someone really does in their work life.  Creating a career pathway unit within a core class begins with developing a scenario or problem statement tied to real-world roles to allow our students to learn content specific knowledge while still preparing for 21st century skills needed within the career force.  Instruction can be further expanded through interdisciplinary lesson planning where parts of a task our completed in different classes based on content.  Some examples are listed below:
· For a 9th grade English class within an Environmental Science Academy, students can be asked to write a persuasive essay from the perspective of a member of an environmental conservation agency about a current environmental issue or as a director from a private company with a different stance on the same issue.  

· For a 9th grade English class within an Agents of Change/Social Justice Academy, students can take on the role of a journalist for a newspaper/magazine and write a persuasive piece about their position on a current social or civil rights issue

· For a narrative writing unit in an English class, students in a Health Sciences Academy can take on the role of a health worker writing up a report on a specific case focusing on the details from beginning to end.  

· In a Business Academy, writing a detailed business proposal to receive funding can be a narrative writing assignment in their English class.
· In a geometry class within a Fine Arts Academy, students can take on the role of an interior designer to determine the dimensions of a specific room and how to plan their design and placement accordingly.
· Within an environmental sciences academy, students can be asked to construct a bird house for a specific species of bird after researching all of the specific patterns and needs of that species.

Thematic lesson planning can also be used to emphasize SLC themes through the advisory period.  At Woodrow Wilson High School, our FAS (Family Advocacy System) classes meet once a week for 45 min. of instruction.  These weekly periods of instruction provide a unique opportunity to emphasize the theme of our academy and build up our collective identity.  Using the advisory period to reinforce the theme of a small learning community allows all teachers, regardless of their regular content area, to practice integrating their communities’ respective themes through compact and focused activities.  Within our Academy of Fine Arts, we use strategies and activities that allow students to address various concepts through performance and/or visual media.  The following is a sample lesson plan for AFA FAS classes that was developed to allow students to think critically about their perception of art.

Daily Lesson Plan Template

(“Learning Experiences and Teaching Strategies” in the MYP Unit Planner)
Unit Title: 
Art Is All Around Us              Area of Interaction:    Environment


Unit Question: What Does Art Look Like?



MYP Culminating Task: 
Philosophical Chairs Discussion 


Lesson #: 1

	Today’s Objective(s)/Standard(s )
Students will think critically about their perception of art and the reasoning behind it.

	Today’s Formative Assessment(s) (How am I checking for understanding today?)
Students written responses from quickwrite activity & participation in group discussion and Philosophical Chairs

	Learning Activity(ies)/Strategy(ies)     
QuickWrite Activity:

Students will write a response to the question “What is your definition of art?” Some students may share out their responses and briefly discuss as a class. (10 min.)

Philosophical Chairs Activity:
The teacher will show images of various artworks.  During each slide, students will think about this statement “This is a work of Art”.  They will then decide if they agree, disagree, or are undecided about the statement.  One side of the room should be labeled “agree”, the opposite side with “disagree”, and a side for “undecided”.  For each image, students will walk to either side of the room based on their belief.  Once situated, members from each side will present their rationale or argument for their decision.  “Undecided” students may move to another side if persuaded. After a few students have shared from each side, the teacher will present the next image and continue with the same process. (30 min.)          

Reflection Activity: Students will review their initial QuickWrite response from the beginning of the period, and write a brief reflection about whether or not their original thoughts have changed. 

 (5 min.)        
	Rationale
Allow students to reflect on their prior knowledge of topic

To promote critical thinking & discussion about perception and attitudes towards various works of art.

To process and reflect on how their views have changed based on the previous activity.

	Materials:
PowerPoint with various artworks or hardcopy print out of images (based on teacher preference) & signs that read “Agree” , “Disagree” and “Undecided” for Philosophical Chairs activity.

	Homework (only if it pertains to this MYP Unit):
Go home and look around your environment to determine what art objects you have at home.


--------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

PART 4- How?
Building Thematic Inquiry in the Small Learning Community (SLC)
As part of an academy, we meet weekly during our common planning time to focus on the goals of our program.  We often work in small committees to maximize our efforts to cover our specific needs.  As a member of the Instruction and Curriculum Committee, I work with my colleagues to design and develop thematic lessons that can be used within the academy.  Our current focus has been on the instruction used for our FAS classes (Family Advocacy System).  Almost every teacher has a FAS class that is made up of a specific grade level and generally consists of 15 to 20 students.  We plan to continue to create FAS lessons that build upon our theme to help further develop our group identity.  Additionally, we want to move this work forward by developing interdisciplinary lessons that integrate two or three different content areas.  Interdisciplinary teaching is a critical way to support thematic instruction because it allows students to see how a concept can be transferred and viewed through multiple lenses.
Considering Thematic Inquiry in Departments 


As a member of my school’s art department, we meet frequently during professional development to plan common units and assessments.  However, since we each teach a different art media (i.e. ceramics, painting, animation, design, etc), it has often been a challenge to develop a singular unit or assessment that could easily fit each of our specific needs.  Considering a specific theme, such as identity or social change, has allowed us to expand our approach to developing common units.  We can all use the same theme with some of the same strategies for our students’ inquiry yet still have the culminating task vary depending on the specific media.  This has also allowed us to collaborate more effectively with the music teacher in our department as he is currently the only music teacher in our school.  We have also explored developing the career-pathway focus by developing a common assessment in which students take on the role of an art/music critic by viewing/listening to a specific piece and then writing a review based on a series of questions.  This common writing assessment allows students to not only identify what they see/hear, but to further analyze the piece using higher and more complex questioning.
Our goal is to continue to develop additional common unit and assessments that can support the curriculum of multiple disciplines.

In departments at school sites without thematic academies/learning communities, themes can be more universal.
