Cultural Proficiency Continuum for Visual and Performing Arts

	5 Essential Elements
	Cultural Destructiveness
	Cultural Incapacity
	Cultural Blindness
	Cultural Precompetence
	Cultural Competence
	Cultural

Proficiency

	Vision & Purpose

Extent to which the arts are seen as a part of a sequential, core curriculum and provide opportunities in all four Art disciplines for all students to develop their capacity to create and appreciate the arts, to make connections to their everyday lives, to understand the role that the arts play in society and in communities, to develop an appreciation of their own and others’ cultures, and to develop and express their voices about important social issues.


	Stakeholders believe that the Arts are non-essential curricular frills which are offered to a select or elite few who have proven academic proficiency in Reading Language Arts and Math. Stakeholders believe that the Arts are not academic subjects, leading to limited access to art programs for student groups that can benefit the most.  Such beliefs also justify withholding art resources from some students, often leading to long-term negative educational consequences for them.


	…believe that the Arts are non-essential curricular frills which when offered are seen as isolated or universal activities which often promote strict adherence to guidelines and therefore, do not develop student creativity or capacity for self-expression.

Stakeholders do not perceive or use the Arts to develop academic knowledge and cognitive skills, thereby limiting student exposure to the overall benefits of the arts.
	
…believe that the Arts are an enhancement to all student learning, however, when art instruction does occur, agency sanctioned materials and resources are the primary materials used, and teachers believe that such resources are equally effective in meeting the learning needs of all students. 


	Recognizing that art instruction can specifically enhance the learning of underserved student groups, stakeholders identify and develop additional supplemental resources to meet the specific learning needs of some student groups but may do so in inconsistent or inappropriate ways. 


	… provide art instruction as part of a sequential, comprehensive core curricular program that develops student capacity to appreciate multiple perspectives, participate in the arts, develop creativity and voice while also developing critical thinking skills and the ability to make real world applications.


	All stakeholders share responsibility for developing, resourcing, and providing sequential, comprehensive art instruction and programs that meet the social and cognitive needs of all students, promote advocacy for social justice issues and develop student capacity to make and lead positive changes in their communities and in society.



	Curriculum

The extent to which the curriculum is standards-based and uses the third strand of the California VAPA Arts Framework (historical and cultural contexts) to enable students to understand and value diverse cultural expressions while developing their own artistic expression. 

The extent to which Art  education is integrated into the school program promotes respect for diversity and is connected to real world learning.

The extent to which Art education promotes a balance between process and product, and develops in all students the ability to respond to art (their own and others’) as well as produce it.


	Teachers select and implement curriculum and resources that omit, denigrate, distort, or misrepresent contributions of non- Western artists and perspectives, thereby miseducating all students about the diverse cultural and historical influences upon mankind and civilization, and disenfranchising some students from the study of the arts.   

During national holidays, stakeholders select and use art resources and instruction that denigrate, avoid, or omit making important historical or cultural connections.

Teachers and other stakeholders promote art as discrete performances/ projects accessible only to a few worthy students not as part of the instructional program.


	…select and implement curriculum and resources that reflect and promote dominant group values, perspectives, and language, seeking to assimilate students to dominant cultural values and perspectives, thereby reinforcing a sense of superiority of the dominant culture and a sense of inferiority about diverse cultures.

During national holidays, stakeholders select art lessons that exclusively 

promote and emphasize heroes from the dominant culture(s).

…emphasize art as primarily product-based, especially for students who are determined to be incapable of thinking about, reflecting on or responding to art.
	
…select and implement curriculum, and exclusively use resources recommended by state educational agencies and publishers, believing them to adequately reflect diverse cultural ideas and/or contributions, thereby providing limited or misinformed perspectives to all students about the  historical and cultural influences on past, present, and future societies.

During national holidays, stakeholders select and use one-size-fits-all art lessons or assemblies provided and/or organized by outside agencies/organizations, believing them to fairly and appropriately represent diverse cultures, cultural ideas, and perspectives. 

...rely exclusively on agency-sanctioned materials, curriculum guides, and resources to address balance in the Art program,  believing such to adequately serve all students.
	Recognizing that curriculum and resources may provide limited cultural perspectives, teachers select and develop supplemental curriculum and resources that may reflect diverse cultural perspectives but such perspectives may be presented inconsistently for all cultural groups, or may be limited in scope leading students to develop a narrow view of art, especially the art of diverse cultures. 

During holidays, stakeholders make efforts to select and use art lessons that highlight the contributions of diverse cultures, but may do so in ways that are limited or inappropriate.

Recognizing that some students may not have had access to a balanced Art program, teachers introduce students to opportunities to reflect and respond to art but may do so inconsistently, often using formulaic resources which may

reinforce dominant cultural values and/or lower-level analytical skills.   
	…select, design, and implement curriculum that reflects diverse culture, gender perspectives, artistic contributions, and develops student perspective and voice while promoting student appreciation for multiple perspectives and empowering students to make meaningful contributions to the Arts curriculum.

Throughout the year stakeholders select design and implement art lessons that enable students to view universal concepts, issues, events, and themes from the perspectives of diverse cultural and gender groups. 

…require all students to produce reflections on finished works of art which include analyses of the works’ cultural and historical meaning supported by evidence. 

 
	…design and partner with other stakeholders, including students, to design curriculum that includes regular and systematic deep study about the role that diverse groups play in using the Arts to communicate and reshape societal ideas, beliefs, and values.  

Throughout the year stakeholders promote the arts as a vehicle to encourage critical and analytical thinking resulting in student action to address important social issues. 

… require all students to produce reflections on works of art, which reference the properties and principles of the discipline and lead to evidence-based evaluation and refinement of the knowledge and skills needed to create 

individual works which effectively communicate important social issues.

	Pedagogy

Extent to which teachers possess and use appropriate Arts pedagogy needed for equitable and effective teaching and learning of the arts. 

Extent to which stakeholders believe that creative expression can be developed in all students and take steps to develop it.


	Teachers avoid or resist using instructional strategies that honor the cultural/linguistic backgrounds, learning styles, learning readiness. and experiences of students, thereby inhibiting student engagement, self-expression, self-esteem, and learning in the arts classroom. 

Stakeholders limit access to Art and art resources to some students believing that some students are not worthy or capable of developing and demonstrating creative expression.


	….use instructional strategies that meet the needs of the dominant group, thereby limiting student engagement, self-expression, and development of creativity for some diverse student groups.

…provide access to Art and art resources to selected students whom they believe are gifted.  Stakeholder assessment of creativity and talent is often based on singular or surface performance criteria which often overlook or discount performance attributes of diverse students..
	
…rely on traditional methodology and determine instructional practices primarily on the agency sanctioned curriculum and frameworks, assuming that such approaches will meet the needs of all student equally well.

Believing that creative expression is innate and develops independently and equally in all students, stakeholders promote access to Art and provide art resources to all students without teaching concepts, technical skills, and aesthetics which allow students to develop and demonstrate individual creative expression.  
	Recognizing that diverse learners need a variety of instructional strategies, teachers attempt to incorporate a variety of instructional techniques into art instruction.  However, attempts may still fall short of reaching all students due to lack of discipline specific interventions which connect students’ prior knowledge, experiences, and language proficiency to  Arts learning.

Recognizing that some students have not had equitable access to Art and appropriate art resources to develop creative expression, stakeholders make attempts to promote and develop creative expression for some students but may do so inconsistently for all students or in culturally inappropriate ways. 
	...incorporate differentiated instructional strategies into all art lessons.  Understanding that some students have received ineffective Arts instruction, teachers scaffold learning, and use formative assessment to address gaps in student learning and teach academic language pertaining to Art and production.

…use students’ prior learning and experiences, including cultural experiences, to assess student knowledge and skill, and to develop appropriate concepts, technical skills, and aesthetics of the Arts that successfully move the student from simple production to individual creative expression.


	…understand that differentiated instruction increases engagement and learning for all students, and therefore, ensure that all students have opportunities to make personal connections to Art and that all students have appropriate opportunities to analyze works of art, and incorporate higher level practices that promote individual as well as collaborative learning for all students.

Believing that the Arts are essential for helping all students achieve success in school, work, and life, stakeholders provide Art opportunities that develop and refine individual and collective creative expression that connect to and address real life social concerns and global issues. 



	Assessment
Extent to which stakeholders develop and make  assessment accommodations that reflect students’ diverse learning needs, and provide accurate information about their progress, while providing  constructive feedback to students which can enhance student engagement in school, learning, and overall success.
	Stakeholders do not believe or promote the idea that creativity and artistic expression can be measured, resulting in random rather than sequential Arts teaching and inaccurate feedback about progress which restricts students from developing the vital tools needed for artistic expression and further restricts access to art courses for many students for whom research has documented that sequential arts learning leads to improved student engagement, achievement, and social success in school.


	…assess arts learning based on effort, motivation, or engagement rather than skill, leading to limited exposure to the essential components of arts education, and limiting student access to other related educational opportunities and personal growth.  


	…use assessments

directly from state adopted textbooks

without seeing the need to make accommodations for diverse learners and learning styles. 

Often times such standardized assessments do not consider the need for developmentally or culturally appropriate accommodations, and therefore, result in inaccurate feedback about student progress and misleading information  about how to reshape instruction to meet the needs of diverse learners.


	...incorporate classroom/teacher-designed assessments to address the learning and assessment needs of diverse students, but such assessments may not consistently address the needs of all student groups or may not be used to improve instruction to meet diverse students’ learning needs. 

 
	…use and develop summative, formative, formal, and informal assessments that are aligned to the standards and embedded in art instruction and application. 

Stakeholders use multiple measures, incorporate diverse perspectives, multicultural 

content and appropriate accommodations  into arts assessments, leading to data which accurately reflects student progress and yields important data to improve instruction to meet the needs of diverse students in the Arts.


	...use assessments that develop and reflect students’ awareness of own and others’ learning styles, respect for diverse perspectives, a sense of voice, and the ability of students to use and apply the four stages of art criticism to evaluate their own work and the work of others.

Stakeholders promote arts assessment as a vehicle for improving students’ self esteem, engagement, and achievement in school for closing gaps in access to arts courses and for empowering students to express their voices in multiple ways to make a difference in their communities and in society.
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